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Stating the beliefs, principles, goals, and 
dimensions of the Early Childhood Services (ECS) program, this 
document provides, basic direction for parents, program staff, and 
community services in developing, implementing, and Evaluating 
programs responsive to the developmental and special needs of young 
children and their families. ECS is a coordinated delivery system of 
local, regional, . and provincial programs especially focusing on 
preschool children and their families, and including government 
departments responsible for health, social, educational, and 
.recreational services. Intended for use by jiarents, staff, and^ 
^ community service workers, most of the material in this document 
centers tfn ECS program dimensions. Based on the ^^hilosophy and goals 
described in sections 1 and 2, the following dimen^ons are 
identified: physical development, (including health and physical 
skills), social development, emotional development, self-concept, 
intellectual" and creative development, parent involvement, staff 
development, and community services. The dimensions are expanded in 
terms of objectives for parents, staff, community services, and young 
children. The basic components of ECS programs,. as -well as guidelines 
for the development, implementation, ^nd evaluation of progra-ms and 
the identification of staff development needs, are discussed in terms 
of thesfe identified program dimensions. "(RH) 
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' • ' INTRODUCTION 

Early Childhood Services (ECS) is a coordinated delivery system of 
local, regio/ial and provincial programs concerned with the developmental 
and special needs* of young children and their families with particular 
emphasis on the preschool years. *^ Included in the system are government 
departments who have responsibility for health, social, eclucational and 
recreational services for children and Jtheir famfl.ies. 

This document describes the philosophy, ^the goals, and the program- 
dimensions of Early Childhood Services. It is divided into three major 
sections: , ^ 



S^ECTION I: ECS Philosophy : 



This section presents the beliefs 
and describes the knowledge, both 
theory and research, on which ECS 
is based. 



SECTION II: ECS Goals : This section states the goals of 

^ ECS. These are broad statements 

that reflect the direction^^^*' scope 
and anticipate^ outcomes, of ^he 
^ program. These goals are related 
to the child, the family, the 
staff and^ the community. 

* Developmental needs are the physical, emotional, social, intellectual 
and creative needs of all young ch-ildren. Special needs refer to 
those areas where a particular developmental problem exists. 

^ The Alberta School Grants Regulations should be consulted to determine 
children who are eligible for grant support. 
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SECTION MI: ECS Program Dimens'ionA: 




> 4 

This section outlines 'how the 
goals are to be reflected in the 
programs. 



By describing the philosophy, goals ahd program *d imensions of Early 
Childhood Services, »this document specifies, what ECS is attempting to 
accomplish with the child, the child's family and the community. This 
document is to be used by parents, staff -'and community serv'ices as a 
guideline for the development, implementyatioo and evaluation of "local, 
regional, and provincial programs, and for the identification of ^taff 
development needs. The philosophy, gOals and program dimensions apply to 
all ECS programs including those with a special focus, such as immersion or 
bilingual programs. 
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SECTION I 



EARLY CHILDHOOD ^RVICES PHILOSOPHY 

A. BELIEFS 

The beliefs inherent in the Early Childhood Services, system 
incl ude: ' - • 



1. .^ The Child 

* Each child is unique and should have the opportunity to develop his'*^ 
abil ities. 



Both parents and society should provide opportunities for each child 
to develop his abilhie?. 

The dignity and worth of each -child must ba^respected and enhanced. 

At'any given time, each child is developing physically, emotionally, 
intellectually, socially and creatively. All these areas are related 
'to and dependent on one another and are of equal importance in the 
child's development. . j 

The clfild, whose needs have beei;i met adequately, is more likely to 
develop into .a healthy, responsible and secure person. 

The child has a natural curiosity that results in an eagerness to 
learn. Providing opportunities that stimulate this curiosity is 
important. 



* Playjs central-^to'children's learnjng. 



In this document, "his" is^s-eeft^o denotei'both his and her, 



i 

The handicapped child is a person first artd a handicapped child 
second. 



The prevention of problems is preferable to remedial treatment. 

V^^ Family ' ' ' j 

^ Tfte dignity and worth of the family must t>e respapted and enhanced. 

The family, in ^ts various fornTS, .is a fundamental and an important 
Unit in society. Its function in meeting the developmental and 
special needs of children must be recognized and supported, 

i ' ■ ■ ■ • , 

Effective programs require the commitment of parents and other 
individuals. . ' , . 

Parents have the right and the responsibility \o be involved in the 
development, implementation and evaluation of programs for their 
•children and themselves. 

Staff 

Effective programs require the commitment of staff who possess the 
knowledge, attitudes and skills necessary to meet the needs of , 
children and their parents, > 

A 

Staff with different backgrounds of training may be required 4:0' meet 
the various needs of young children and parents. • 

The Community 

Because individu*als, families and communities are unique cultur^l^^, 
economically and geographically, programs should be fl'^xible and 
responsive to needs. - ' 



* Decisions to operate and/or enrol children who are younger than the 
compulsory school age in programs should be voluntary rather than 

. compul sory. 

* Children with handicaps and thos^ living in designatecJ^di sadvantaged 
areas sho'uld receive .priori.ty. ^ 

* Community resource persons can assist in meeting developmental "and 
special needs of children anti families. 

« 

* A comprehensive, coordinated, team approach to the delivery of 
services is required in order ta meet the needs of><hildren, parents, 
staff and community. » * . • ^ 

B, PRINCIPLES , 

0 

Early Childhood Services is based on the following principles: 
1. HUMAN DEVELOPMENT IS A CONTINUOUS. SEQUENTIAL, INTERACTIVE PROCESs' 

rfuman development is a continuous process starting with simple 
skills which are gradually and continuously built upon and incorporated 
into more comp.lex skills. For example, a child walks before he runs, 
babbles before he talks and plays alone before he^ plays with others. 

Each child has his own rate of development and each child, at any 
given time, is developing physically, emotioD<eHy, intellectually, socially 
and creatively. He is an active, feeling, thinking, creative*^ person who 
associates y/i th others. All these areas of oevelppment are related to and 
dependent on one another as the child interacts with his en>4ironment; both 
physical (materials) and *cial (people). Not only is the child influenced 
by his surroundings 'but he, i'n turn^ influences his environment by 
affecting the behavior of others toward him. , 

- 1 ■ ■.. 
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Development in one area directly or ind irectl> affects 
development in all ot?ier areas. For example, the adequacy of a child's 
diet .(pre and post-natal) can affect how he grows, how he feels and how he 
learns. i 

A child's physical characteris|:ics can affect his personality,- * 
how he feels about himself, his attitudes, emotions and relationships with 
► others. The development of language can aid the child's thinking. Anxiety 
and stress can interfere with the child's ability to solve problems and to 
get along with others. 

Each child needs attention, acceptance and love. Hg also needs 
to experience and express feelings, be physically healthy and active, 
develop language skills and thinking processes, develop relationships with 
others and "express himself in unique and individual ways. Each child needs 
to develop a responsible attitude toward other children and society. The 
"^meeting of these needs, in an integrated manner^ contributes to the total 
development of the child. 

2. EARLY CHILDHOOD IS A PARTICULARLY SIGNIFICANT PERIOD IN HUMAN 
DEVELOPMENT * 

Ttiere is much evidence to suggest that the quality of a^child's 
early experiences (including pre-natal) affects his health and physical 
development, his ability to learn and his personality. 

The childMs tho^ht to be very susceptible and -responsive to 
influences in the environment dur>ng the early years. Independence, 
initiative, decision-makin^S^^eativity, ability to learn, ability to 
relate to others and feelings of self-worth all have their beginnings in 
early childhood. Therefore, the child must receive stimulation and 
security in order to have his developmental needs met adequately. 



3. THE SELF-CONCEPT IS IMPORTANT IN HUMAN DEVELOPMENT 



The self-concept is the image an individual has of himself and 
includes knowledge and feelings about who he is, what^he is like and what 



he can do. During the early years the child's sel f-conce|jt is developing 
and is influenced by the way he is treated by significant people in his 
environmenr - family, peers and teachers. Through his understanding of how 
others see him, the^child learns to value himself and decides whether he is 
worthwhile and competent. 

High self-esteem results from a positive self-concept and the 
acceptance of oneself as a worthwhile person. The child's self-concept 
influences his behavior. Usually, the child with high self-esteem tends to 
try new experiences,, to acquire a greater variety of skills and to relate 
. to people more easily than the child who feels inadequate. If children are 
to develop images of themselves as truly adequate people, they need 
experiences that nurture and contribute to their feelings of adequacy and 
worth. 

4. CHILDREN LEARN THROUGH INTERACTION WITH THEIR ENVIRO>IMi^T 

Young children are naturally curious. They learn through 
exploring and experimenting with their environments. They also learn by 
imitating the behavioc of other people and' by r-eceiving reinforcement in 
the form of affection and approval. .The child's "view of the world differs 
from that of adults. Children need time to come to know and develop their 
own understanding of their surroundings. ^ Young children think in very 
concrete terms', noticing the immediately observable characteristics of 
objects and people, such as shape or color. They are still laying a 
foundation for abstract and logical thinking. Therefore, children need 
concrete, first-hand experiences before they are able to understand 
abstract concepts. For example, playing with containers of various sizes 
and shapes can help children develop concepts such as relative weight and 
size at a level they can understand. Later', they will be able to 
understand more complex abstractions such as density and volume. 

As the child learns something new, the information is added to 
his previous knowledge or it changes his understanding of prior learnings. 
Young children learn best through experiencing a variety of enriching, 
stimulating situations that involve all the senses: touch, sight, hearing. 



/ 

smell, taste and body movement. The more diverse the child's experiences, 
the greater the foundation for the formation of ideas, the dev-elopment of 
language, the solution of problems and the expression of thoughts and 
feelings. 

Creative thinking is the abil.ity to generate' more than one answer 
to a question or solution to a problem, to use everyday materials in novel 
or unusual ways, and to use one' s j'mag inat ion in play, The child's own ^ 
discovery of knOfwledge can be encouraged by asking "What if", questions 
that suggest marjy possible answers, by enabling him' to try out his own 
ideas and by proViding materials and activities that stretch his 
imagination. <^ 

In sumnary, young children need concrete, first-hand experience 
with a variety of materials and people in order to 4iuild a solid foundation 
for later abstract learning. They need experiences that lead to the 
development of logical thinking, reading, writing and mathematical skills. 
They also need experiences that encourage creat ive thinking, stimulate the 
imagination and develop non-verbal ways of understanding and expressing 
ideas. Children need to be encouraged to express their ideas in a variety 
of ways, whether through art, movement, musjc, drama or language. 

5. PLAY IS CENTRAL \0 THE CHILD'S DEVELOPMENT 

Play is a central and necessary part of the child'<6 development. 
It is an activity a child has freely chosen, is under his control and is 
not dominated or imposed by an adult. Play is a major avenue for learning 
and, with its risk-free atmosphere, provides a natural opportunity for 
young children to add to their knowledge, learn new skills and to practise 
familiar ones. It provides many situations in which the child observes, 
discovers, reasons and solves problems. Play brings together physical and 
intellectual abilities, emotional health, creativity and the ability to get 
along with others. 

Parents, early childhood staff and communities must provide the 
materials, time and space so that play is an integral part of every child's 

12 ' 



day. They can carefully pi art and prov id'e/opportunities that capitalize on 
the^ natural tendency to pl^y. For example, playing with water of sand can, 
if the app^roprierte materials are made available, provide. the <fnTd wittuthe 
experience' of feeling different textures and hearing different/ sounds, 
itelpjng him und^^sfand concepts such as weight, size, shape^ roughness or 
smoothness. Jf provided with such oppo^rtunities and illbwed choices. as to 
hT)w he Wishes to use the materials, the child will select activi-ttes that / 
reflect his*needs, interesjfe's and developmental level, * ^ , 

. - t 

6. PARENTS ARE PRIMARY AGENTS IN THE CHILD^S^ DEVELOPMENT . 

The first and most significant ^environment of the child is 
provided by his immediate family. There is increasing evidence that 
individuals learn from the first days of life. Since the parents or their 
equivalents control and structure the environment, they become the child's 
tirst teachers. Parents, through their daily contact *with the child, help 
him develop ide^s, language, and an understanding of the world and^'his . ^ 
place in it. They are intimately involved in meeting the child's basic 
physical needs .incl uding .adequate nutrition and .healtfT, ^Similarly, they 
meet .the cfi'ild's need for love,* security and relationships ,with others, and 
provide stimulating activities that aTli>w the child .to express himself 
creatively. Many things influence the parents', ability to meet the needs 
of their children. For exa/riple, the adequacy of the mother's diet 
influences her energy level and thus her ability to effectively stimulate 
her child, and^knowledge of ch-i Id' develo^pment assists the mothfer to provide 
appropriate mental .stimulation. 

. Social and technological change, economic conditions and ^ 
geographic mobility have resulted in cfranges in ttie structure and function" " 
of the family. To be better prepared to meet these changing conditions, 
parent-s need the opportunity to enhance ^their knowledge and skills in 
working with young children. ' 



7.' THE^E IS NEED FOR COORDINATED, RESPONSIV E SERVICES * 

r 

There are many agenc/ies concerned with providing servkes to 
young children and their families, (i^irents and staff need to know what 
services are^avail able and how to obtain them, A system of cooperation, at 
the local and regional . levels, is required in order to deliver progr^^^ 
,that meet the ne^eds of children, parents and staff, 

' ^ The coordinat^n of ^ervices is often suggested as one means to 
*^hi6ve a more comprehensive, rf=»sfJ07!Tive and less fragmented system of 
services. Coordination may'be achieved through commofffcat ion and ' ^ 
cooperation among services with respect to personnel, fac-ilities and 
funds. Through coordinating , services, separately administered health, 
educational, recreational and social programs should operate as a network 
of services that collectively meet the needs of children, parents and 
staff. • ^ 
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^ EARLY .CHILDHOOD SERVICES ^ALS 



The goals of Early Chi Idhood Services are based on the beliefs and ' 
principles described in Section I, They prov^d^e the. direction, scope and 
anticipated outcomes of the program for children^ parents, staff and 
_ community services. The goals are as follows: 

t 

1. To enhance the physical development of young children. This includes 
the provision of adequate health care, particularly nutrition and 
dental care, and the development of gro^s motor^ firfexmotor and 
perc8^i^:ual motor skills. * \ 

2. To enhance the emotional and social' development of young children. 
This includes the experience and expression of feelings, the 
demonstration of independence and the c[evelopment of positive 
relationships with others. 

3. To contribute to the development of a positive self-concept in young 
children. This includes the knowledge, acceptance and appreciation of 
oneself as an individual and an acceptance and appreciation of others 
as individuals> 

4. To enhance the intellectual development of young children. This 
includes thfe^ development of thinking processes and the acquisition and 
use of language. 

5. To enhance the creative development ^f young children. This involves 
the use of past experience to develop new ideas, novel approaches or 
original products and includes the expression of self through creative 
thought, language, music, moyement, drama and art. 
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, 6. To contribute to the involvement of ^parents. Involvement includes 

taking part in the development, implementation and evaluation of ECS 
programs. * ' . - 

* 7. Jo enhance 'the know^^dge and 'skills required by staff to develop, 
_ implement %nd evaluate the ECS program. 

8. To contribute to a comprehensive, coordinated system of earVy 
childhopd serv ices, which includes: 
^ \ a\ providing o.pport unities for individuals, families and 

communities to identify needs as they rejate to young 
children and to work cooperatively toward meeting these 
* ^ needs. 

b. identifying gaps in services -for yojung children an)i their 
* . famil ies. 

c. using existing services for young children antj 
^ famil ies. 

d. developing and providing required services. 

e. planning and implementing a coordinated delivery of services. 
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PROGRAM DI^ENSIONS 



INTRODUCTION ' , \ . -.>,. 

This set/tion describe^ the program d imensions 'o*f Early Childhood 
• ' .Services. Based on the philosophy and goals described in Sections I and 
II, the dimensions are: physical development, including health and 
physical skills; social development; emotional development; se]f-concept; 
intellectual and creative development; parent involvement; staff 
development and community services. The dyrjSisions are divided into 
objectives for parents, staff, community services and young children. The 
objectives identify the basic componeilts of ECS prograrrfs and provide 
general guideline^ for the development, implem^tat ion" ajpd evaluation of 
programs, while allowing for flexibility in meetin'g'the unlqije needs of 
local programs. This section provid.es a b^asis from which a variety of 
appropriate methods for meetijig the needs of^ children and their families 
may be developed and applied. 

Dimensions 1 to 5^ which correspond to the areas of child 
development, have been separated for clarity and emphasis only and are not 
mutual ly exclusive categories. For example, creative expression is an 
intellectual process i.e., forming ideas, as well as an emotional 
experience i.e., expressing feelings. Similarly, the child's self-concept 
influences, and is inf^luenced by how he performs physfcally, socially and 
intellectually. In attempting to achieve the'^goals of Early Childhood 
'Services, only those methods that recognize anfi contribute to the 
interrel atedness and interdependence of the child's development should be 
considered. 

The emphasis in this section is on the developmental needs-commori 
•to all young children. However^ s^e children and thejr families 
experience difficulty in particular areas of development. A "special 
needs" category has been included to encompass these. 
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' • . , * 12. 

Responsibility for Program Dimensions . ^ 

Early Childhood Services is a system of local, regional and , 
provincial programs. While the family has the most sigYiificant 
role, the re.sponsibil ity for meeting the> developmental and special needs of 
children is often, shared by local programs, regional coordinating 
committees, government departments and service agencies. 
^ * The dimensions describee^ on the following pages apply to parents 

and staff involved in local ECS programs as well as to community services 
(including government departments) that share, with local programs, 
responsibility for meeting the heal th, %oc ial , educatidnal and recreational 
needs of young children and their famiVies, ^ 

Parents-, staff and community services are expected to apply the 
following dimensions in a manner appropriate, to the particular needs and 
the developmental level of each child. 

r « - 
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1. ■ HEALTH AND'PHYSICAL DEVELOPMENT 



HEALTH 

) ^ ■ . - ■ ■ 

To ensure the adequate health of young children, it is important 
for parents, staff and communit^ services to: 

1.1 recognize the need for adequate physical and dental health in 
young children. 

1.2 provide, an environment th^ obtain'f and maintains adequate 

* physical and dental health in young children which includes: 
a. providing an environment free of knowji factors that cause 
accidents. 

h. providing an environment free of known factors that cause 
illness. 

1.3 ' use children's health needs (physical and dental) as a bas4s for 

program planning. ^ 

1.4 acquire knowledge and understanding of good nutrition which 
will encourage: 

a. providing nutritious food. 
^ b. planning activities and providing information aboflt 

nutriticm. . " ' . 

c. ' 'assessing attitudes regarding nutrition and developing 

strategies fjor change if requir'ed. 



1 



SPECIAL NEEDS 



Some young children have special health needs. Programs should: 



1.5 identify and assess health problems in young children. 

1*6 assist young children who have health problems. 
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PHYSICAL DEVELOPMENT 
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To ensure normal physical develapment of young children, it is 
important f%f parents, staff and community services to: 
1.7 acquire knowledge and understand ing -d^ the' physical ^velopment 

of young children which* includes: ^ 
a. assessing what the child is able to do physically. 

recognizing and accepting individual differences 'in ^Dhysical 
development. 

\ 1.8^ s use children's physical j^eeds as a basis for program planning. • 
1.9 plan activities and provide materia'l S' that -contribute to the 

development of physical skills in young children. 




To enhance the physical development of young children, programs * 
should pro\<^de the opportunity for young children to: 

1.10 develop gi^oss motor skills . These skills involve large muscle 

'* ^ctiy^y and are present in 

movements such as crawling, 
walking, running, leaping^ • 
jjjmping^ hopping, galloping, 
skipping and cl imbing. 

1.11 to develop fine mbtqr skills. These skills involve muscles in 

\ - ^ the arms, hands and fingers. They 

: ^ 'include finger speed, arm 

steadiness, arm and hand 
precision, finger and hand 
dexterity and are present in 
/ , ' ^activities that involve the 

manipulation of small materials. 



\ 
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to develop perceptual motor 
skills. 
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These skills involve the ability 
to combine information received 
from the sense organs with a motor 
response. For example, 
coordinated movement such as 
catching' kicking involves the 
use of perceptual motor skills. 



The imJJortant perceptual motor skills iijclude: 



a. body awareness 



the ability to discriminate 
body parts and understand "their 
function. 



b. spatial away^enesses; 



the awareness of how much space 
the body occupies and the ab'ility 
to move the body through space 
e/fec^tively. 



c. directional awareness: 



'd. temporal awareness.: 



•the awareness of direction: 
left-right, up-down, etc. 

the sense. of timing fundamental to 
all coordinated movement. 



e. sensory awareness: 



seeing, hearing, touching, 
smel 1 ing and tast ing. 



SPECIAL NEEDS 

In addition to the above, some children have special .needs 
related to the physical area of development. To adequately meet these 
aeeds programs should: 



2J. 



identify and assess physical and sensory problems in young 
children. 

assist children with physical and sensory handicaps. 

■ ' . i 
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2. SOCIAL DEVELOPMENT 



To enliance the social development of young children it is 
important for parents , -staff and community serviceTto; 



2.1 



2.2 



2.3 



\ 

•acquire knowledge and understanding of the social development of 
young children which includes; ^ / ' 

a. assessing how the child interacts with others. 
^ b. recognizing and^ accepting individual differences in the 
social development of children. ^ 

0 

recognize and accept each child .as an individual, as a member of 
a famijy, peer grixup, community and particular culture. 

Enhance feelings of mutual respect, acceptance and caring among 
children ^nd adults . » 



2.4 



2.5 



2.6 



construct an environment that encourages ^social interaction among 
children and adu^s. 

use children's^ identified social needs as a basis for program 
pi anninft 

plan activities and provide materials that-^encourage the social 
development of young children. ^ 



To enhance the'sociaj development of young children, programs 
should provide the opportunity for young children to; 



2.7 develop positive relationships with others (family, peers, ECS 

staff and' other adults in the community). 
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2.8 cooperate with others'^. ' 

2.9 share wi th others. 

2.10 cope witl;! interpersonal conflict. ^ * 

2.11 develop an awareness of the needs of others and an acceptancef" of 
individual differences. 

^.12 develop an awareness' of the community which i^cYude^ resources 
such as block parents, hospitals, etc. 

2.13^ take part as a member of a group which includes:' 

a. giving and following directions 

b. listening to others 

c. giving help^to and receiving help, from peers and adults. 
SPECIAL NEEDS 

Some children have difficulty with interpersonal relationships. 
Programs should: 



2.14 identify, assess^nd c(ssist children who are having difficulty 
getting along with others. 



3. EMOTIONAL DEVELOPMENT 

To enhance the emotional development of young children, it is 
important for parents, staff and community services to: 

3.1 . acquire knowledge and understand ihg of" the ernotional needs Of 
^ young, chi Idren which^ includes: 

a. ' assessing the emotional needs of the child. 

b. .recognizing and accepting individual differences in emotional 
development . 

3.2 ' provide an environment in which the child is accepted, respected 

and feels secure. , ^ 

3.3 assist the child in the recognition and appropriate expression of 
feelings. 

r 

3.4 u^e children's emotional needs as a basis for program planning. 

3*5 .plan activities and provide materials that encourage the 
emotional development .of young children. 
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To enhance the emotional development of young children, programs 
should provide the opportunity for young children to: % 

3.6 recognize, accept and express their feelings. 

3.7 cope with failure and frustration. 

3.8 express anger in appropriate ways. 

3.9 give and receive affection. 

9 



3,10* demonstrate appropriate behavior, 

3.11 develop independence, 

3.12 make decisions, 

3.13 develop initiative. 

3.14 become involved in self-directed activities. 



SPECIA L NEEDS 

— — * « 

Some children have special needs related to their emotional 
development. Programs should: 

3.14 identify and assess emotional problems in young children. 

3.15 assist young children who have emotional problems. , 



26^ 



4. SELF-CONCEPT DEVELOPMENT 



A child^s self-concept is central to all areas of dev-el opment. 
The child's perception and feel>fTgs about himself influence, and are 
influenced, by, how he perfor^i^^ physical ly, intellectually, socially and 
creatively. Therefore, in order to contribute' to the development of 
-positive seVf-ODmrepts irj. young children, it is important for parents, 
staff and communi ty services. to: 

4.1 acquire knoj^edge and understanding of the factorsj that 
contribute fi^the development of a positive self-concept irt young 
chi 1 dren. 

4.2 accept and value each child as a 'worthwhile human being which- 
includes respecting the child's family, language and culture^ 

4-3 plan activities which hel p 'the child to express how he feels 

about himsel f. ' • ^ 




recognize individual differences in self-concept and use these as 
• a basis for program planning. 

4.5 • plan activities and provide material s .that encourage the 
development of a positive seTf-conc6pt. 

To enhance the development of a positive self-concept in young 

children, programs should provide the opportunity- for young children to: 

* 

4-.6 acquire knowledge and acceptance of themselves as worthwhile ' ^ 

^individuals which, includes acceptance of their limitations. 

4.7 ^ acquire knowledge and atceptance of others as worthwhile 

individual s^which includes acceptance of their strengths and 
limitations. 

* 

i * . _ » 



4.8 develop and maintain pride in family, language and cultural 
heritage. 

- \- . 

4.9 develop 'feel iligs of sel f-wgrth as a result of experiencing 
competence and success. 



SPECIAL NEEDS , _ • 

Some chil<Jreri have very low self-esteem which can affect all 
aspects pf their behavior and performance. Programs should: 

4.10 identify and assist children who -have low self-estQem. 
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/' 5> JNTELLEGTUAL DEVELOPMENT 

To enhance the intellectual development of young children, it^ is 
impprtant for parents, staff and community services to: 

5.1 acquire knowledge and understanding of the intellectual 

development of young children which includes: 

a. assessing the intellectual needs of the child; 

b, recognizing and accepting individual differences in 
intellectual development. 

£.2 use children's intellectual needs as a basis for program 

pi anning. 



5.3 provide an environment that encourages self-directed learning. 

5.4 plan activities and provide materials that encourage the 
intellectual development of children. 



To enhance the intellectual development of young children, 
programs should provide the opportun ity for young children .to,: 

5.5 select, plan and organize their own learning activities. 

5.6 'develop positive feelings towards learning.* 



5.7 develop observation skills which includes obtaining information 

about objects and events through use -of the five senses. 



5.8 acquire -knowledge and understanding of the properties of objects 

and events in the environment which includes: 
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(a) classif-yinq objects according to common properties 'Such as 
colcy*, size, shape and textupe. - ' 

(b) comparing objects according to size, shape, mass, volume- and 
weight. 

(c) arranging^ objects or events in logical or-der, 

(d) measuring according to a unit of measurement. 

(e) pairing items according 'to common relationships. 

5.9 develop an understanding of^the relationship between cause and 
effect. / 

5.10 develop concepts related to number, space and time. 

5.11 NJevelop questioning and problem solving skills, 

5.12 develop language skills which includes:^ 

a. using sounds, words and grammatical structures. 

b. understanding and using language in descriptive, narrative or 
expl anato^ forms. 

c. using language for communication with self and others. 

d. understanding and using language to express feelings, ideas, 
needs and observations. 

e. increasing knowled^ of words and their meanipg. 

f. giving and following ve)%al directions. 



SPECIAL NEEDS 

^ 

Some children have special needs in the intellectual area of 
development. Programs should: 

5.13 identify and assess learning problems in young children. 
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5.14 assist young children with, learning problems. 

5.15 identify, assess and assist persistent speech or language 
difficulties in young children. 



/ 
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6. CRE/VTIVE DEVELOPMENT 
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Creative thinking is the ability to use past experience to' 
generate new ideas. It is basic to all creative self-expression and 
creative problem- solving and is indicated by: ^ . - 

(a) using imagination and using materials in novel and unusual 
, ways. 

(b) giving more than one answer to a question. 

(c) finding more than^one solution to a problem. 

Present in all children, including those with special needs, 
creative thinking is a process of exploration, experimentation, invention 
and discovery, often resulting in a visible form, or product-, that 
communicates a child's thoughts, ideas or feelings. Separated here far 
emphasis only, the ability to think and express oneself creatively pervades 
all areas of development : physical, emotional, self-concept, intellectual 
and social. 



To enhance the creative development of young children, it is 
important for parents, staff and community services to:. \ 

\\ 

6.1 ficquire knowledge and understanding of creative developmen^. io-^^ 
children. ' i . 

6.2 recognize and appreciate the creativity present in all children. 

6.3 , develop attitudes that encourage the expression of creativity in 

young children. | ^/^ ' , * 

6.4 recognize and accept individual differences and preferences in 
creative expression. 
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[)lan activities and provide materials that encourage creative 
thinking and expression in young children, 

use- the need for children to think creatively and express 
themselves creatively as a basis for program planning, 

respect unusual questions and imaginative ideas, 

~ . f 

To enhance the creative development of young children, programs 
should provide the opportunity for young children to: 

6,^8 explore the properties of a variety of materials, and objects 

including- natural and man-made objects, art material, sound and 
movement. 



6,5- 



6,6 



6,7 



6*9 try out their ideeis within a safe, supportive environment, 

6.10 express their ideas, perceptions, feelings and thoughts through 
* the use of language, sound, shapes, colors and movement, 

6.11 develop a flexible, open-ended approach to the solution of 
problems. 



6,12 enhance the sensitivity and selectivity of the sense 



6.13 express themselves in a spontaneous, uninhibited manner through a 
variety of media, 

« 

6.14 produce original or unusual ideas and products, 

♦ 

6.15 use imagination and fantasy and pretend to be different people, 
objects, shapes, colors etc. 
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develop skill in asking questions, 
develop receptivity to new experiences, 
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7. PARENT INVOLVEMENT 



To contribute to the involvement of parents, programs should 
provide the opportunity for parents to: 

7.1 identify^ir needs in terms of the philosophy, goals and 

program dimensions in this document, 

7.-2 use these needs as a basis for planning and implementing programs 

that provide opportunities for parents to: ^ 

a. enhart^e their knowledge and acquire the skills and attitudes 
necessary to meet the developmental and special needs of 
their children^ * \ 

b. be iavolved in advisory and decision making activities 
related to pol icy development, administration, program 
planning, implementation and evaluation. 

c. be involved as teacher of their own child in the home. 

d. be involved as a special resource. 

e. be involved as an aide in a centre or home program. 

f. be involved in advocacy roles on behalf of children. 

g. be involved as support to the program through such activites 
as fund raising, providing materials or preparing 
newsletters. 



SPECIAL NEEDS 



Programs should provide parents of handicapped children with the 



opportunity to: 



/ 



7.3 receive adequate information about their children's handicap and 

its implications. , 
\ 
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be involved in deciding about placement and programs for their 
children and transfering program techniques into the home. 

increase their coping ability through belonging to particular 
interest groups and associations. 
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'8, STAFF DEVELOPMENT AND 60MMUNITY SERVICES 

For Early Childhood Services to achieve its stated goals it i*s 
important for parents and staff to identify and use community and regional 
services concerned with young children and their families. From the child 
and family's perspective it is important that these services be perceived 
as accessible ar^d coordinated. Therefore, to meet the needs of children 
and their families, it is important for staff to: 

8.1 identify their staff development needs in terms of the 

^philosophy, goals and program dimensions in this document. 
Procedures for determining staff development needs include: 
, . a. iden^fying areas of child development and programming where 
knowledge^ and skills may be inadequate; 

b. acquiring the necessary information on child development; 

c. acquiring the skills necessary to plan, implement 
evaluate a program which recognizes the relatedness of 
children's developmental?. needs; 

d. using appropriate methods for identifying and meeting the^ 
special needs of children and their families. 

.8.2 use staff development needs as a basis for in-service program^. 

8.3 identify community and regional resources which can be used to 
' meet the* needs of young children and their families. 

8.4 use human and physical resources to enhance the content of local 
prografhs. For example, a swimming pool or a creative dance 
program. 

8.5 consult experts in the community, when appropriate. 

8.6 - plan, implement arrd evaluate procedures to enhance the 

coordination of ssQnces for young children and their families. 
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should: 
8.7 



Local programs, community services and government departments 



identify needs of the community for early childhood services ^in 
health, social, educational or recreational areas. 



8.8 



8.9 



identify gaps in health, social, educational or recreational 
ser'vices for young children and their families. 



procure and/or provide services if and when the need is 
identified by staff, families or communities. 



8.10 use and support existing community services that meet the special 
needs of young children and th^ir families. 

8.11 I encourage the independent yet coordinated functioning of services 

for young children and their families. 



SUMMARY. 

This document provides basic directio-n for parents, staff and 
community services to develop, implement, and evaluate programs that are 
responsive to the developmental and special needs of young children and 
their f ami 1 ies.. 



ERIC 

hiiiinniimrfTiaiiia 



3a 



BIBLJOGRAPHY FOR SECTION IB 

HUMAN DEVELOPMENT IS A CONTI^NUOUS, SEQUENTIAL, INTERACTIVE PROCESS , 

Beal, V.A\ Nutrition in the Life Span , New York: John Wiley & 
Sons, 1980. 

Bell, R.Q. & Harper, L.V; Child Effects on Adults , ffew York: 
Lawrence Erlbaum Assoc., 1977. 

Bertalonffy, L.von. General Systems Theory : Foundations 
" ' Development, Application . New York: Broziller, 1968 in 
Schuster, C.S. and Ashburn, S.S. The Process of Human 
Development. A Holistic Approac^ . Boston: Little, Brown & Co., 
1980. 

Bouldingi K. General Systems Theory : The Skeleton of Science in 
W.F. Buckley (ed): Modern Systems Research for the Behavioral 
Scientist . Chicago: Aldine, 1968 in Sutterley, D.C. & Donnelly, 
G.F., Perspectives in Human Development Philadelphia: 
Lippincott, 1973. 

Churchman, C.W. The Systems Approach . New York: Dell, 1968 in 
Schuster, C.S. & Ashburn, S.S. The Process of Human Development. 
A Holistic Approach. Boston: Little, Brown & Co., 1980. 

Erikson, E.H. Childhood and'Society . New York: Norton, 1951. 

Flavell, J.M. The Developmental Psychology of Jean Piaget . 
Princeton: Van Nostund Co., 1963. 

Goodenouc|h, F.L. Anger in Young Children . Minneapolis: 
University of Minnesota, 1931 in Smart, M.S. & Smart, R.C. 
Children, Development and Relationships . New York: MacMillan 
Co., 1972. 

39 



^ 34. 

Handler, P. Biology and the Future of Man i> New York: Oxford 
University Press, 1970 fn Sutterley, D.C. & Donnelly, G.F. . 
Perspectives in Human Development . Philadelphia: Lippincott, 
1973. ^ j 

Hendrick, J, The Whole Child New Trends in Early Education ^ / 
St. Louis: C.V. Mosby, 1^75. 

Kragman, W.M. "Pliysical Growth & Development in Relation to 
Student Success" National Association for Secondary School 
Principals Bulletin , 39:449-56, 1955, in Worth, W. "Before Six; 
A Report on the Alberta Early Childhood Education Study", 1966. 

Mussen, P.H., Conger, J.J. & Kagan, J. Child Development and 
Personal ity . New York: Harper & Row, 1963. 

Pringle, M.K. The Needs of Chi Idren . London: ^Hutchison 
Educ^ional Ltd., 1975. 

w 

Schaeffer, R. Mothering . - London: Open Books, 1977. 

Schuster, C.S. and Ashburn, S.S. The Process of Human Development 
A Hoi ist-ic Approach . Boston: Little, Brown & Co., 1980. 

Scrim/haw, M.W. & Gprdon, J.E. (eds.) Malnutrition, Learning and 
Behavior . Cambridge: M. LT. Press, 1968. 

Smart, M.S. & Smart, R.C. Children, Development and 
Relationships . New York: MacMillan Co., 1972. 

Smith, C.A. "Effects of Maternal Undernutrition Upon the Newborn 
Infant in Holland (1944-45)" Journal of Pediatrics . 30:229, 1947 
in Schuster, C.S. & Ashburn, S.S\ The Process of Human 
Development. A Holistic Approach^ ; Boston: Little, Brown & Co., 
"1980. 

40 



i 



i 



35. 

I 

. , ^^Tanner, J.M. Education and Physical Growth . London: University 
•of London Press, 1961. 

"S^ , ' . Winick, M. "Nutrition and Mental Development" Medical Clinics of 

North America . 54:6, 1970, p. 1413-1429 in Sutterley, D.C. & 
Donnelly, 6.F. ' Perspectives in Human Development . 
Phi 1 ad'elphia: -Lippincott , 1973. 

Winick, M. "Cellular Growth during Early Malnutrition" 
Pediatrics, 47:969, 1971. ''^ 



. EARLY CHILDHOOD IS A PARTICULARLY SIGNIFICANT PERIOD IN HUMAN 
DEVELOPMENT 

Bokwin, H. "Emotional Deprivation in Infants" J. Pediatrics . 35, 
1949, p. 512-529. ' 

' . Biehler, R^.F. Child Development. An Introduction . Boston: 
Houghton Mifflin Co., 1976. 



^ . Bloonf^ B.S. Stability & Change in Human Characteristics . New 
York: Wiley & Sons, 1964. 

Bowlby, J. "fCpernal Care & Mental Health" World Health 
Organization. Mono'graph^ #2, Geneva, 1952 in Biehler, R.F. Child 
Developments An Introduction . Boston: Houghton Mifflin Co., 1976 

Bronfenbrenner, U. Two Worlds of Childhood U.S. & U.s'.S.R. New 
York: Russel Seige Foundat ion, ^970. . 

Deutsch, M. "Facilitating Development in the Pre-School Child: 
Social & Psychological Perspectives" Merril Palmer Quarterly of 
Behavior and Development . 10(3) in Biehler, R.F. Child 
Development. An Introduction . Boston: Houghton Mifflin Co., 
1976,. 

ERiC 41 



Ebbs, J.H., Tisdall, F.F. & Scott, W.G. "Influence of Prenatal 
Di^t 'on, Mother and Child", J, Nutrition , 22, p. 515-526 in 
Smart, M.S. & Smart, R.C. Children, Development and 
Relationships , i^ew York: MacMillan Co., 1972. 

Erikson, E.H. in Maier, 'H.W. Three Theories of Child 
Development . New^York: Harper i Row, 1965. 

Goldfarb, W. "Variations in Adolescent Adjustment of 
Institutionally-reared Children" Amer, J. Orthopsychiatry , 1947, 
17, p. -449-457 in Thompson, 6.6. . Cfiild Psychology, 6rowth 
Trends in Psychological Adjustment . Boston: Houghton Mifflin 
Co., 1962. * 

-i * 
Hall,- C.S. A Primer of Freudian Psychology . New American 
Library, 1964. • ' - 

Harlow, H. "The Nature of Love", in Rebelsky', F. and Do'rman, L. 
(eds.) Child Development and Behavior . New York: A. A.* Knopf, 
1970. • * ; 

Oullette, E., Rosette H.L^. , Rosman N.P. & Weiner L. "Adverse 
Effects on Offspring of Maternal Alcohol Abuse During Pregnancy" 
N.Eng. Journal of Med. 297:528, 1977 in Schuster, C.S. and 
Ashburn, S.S. The Process of Human Development. A Holistic 
Approach . Boston: Little, Brown & Co., 1980. 

Sears, R.R in Maier, H.W. / Three Theories of Child Development . 
mryork: Harper & Row, 1965. 

Spitz, R.A. The Firsj: Year of L'ife . International University 
Press, New York, 1965 in Biebler, R.F. Child Development: An 
Introduction . Boston: Houghton & Mifflin Co., 1976. ^ 



42 



i 



Stott, D.H. "The Chil d' s Hazards in Utero". In Howells, J.G. 
^ (ed.) Modern Perspectives, in International Child Psychiatry . 
New York: Branner/Mozel , 197L.. 

Watson, J.B. Psychological Care of Infant and Child , New York: 
Norton, 1926. 



THE SELF CONCEPT IS IMPORTANT IN HUMAN DEVELOPMEhfT . 

Baumrind, D. "Socialization & Instrumental Competence in Young 
Children" in W.W.,Hartrop (ed.) Jhe Young Child : Reviews of 
Research Vol. 2 in Hendrick, d. The Whole Child . Saint Louis: 
C.V. Mosby, 1975. ' '■ - 

Briggs, D.C. Your Child's Self Esteem: the Key to His Life . 
New York: Doubleday & Co./l970. 

Coopersmi th, S. The Antecedents of Sel f-Esteem . San Francisco: 
W.H. Freeman Co., 1967. ^ 

Felker, D.W. Building Posi ti ve "Sel f Concepts . Minneapolis: 
Burgess Pub. Co. , 1974. / 

^ RiTey, J.E. "The Self-Concept & Sex-Role Behavior of Third's 
Fourth Grade Boys". Dissertation Ab.stracts . 27:680, 1966 in 
Hendrick, J. The W|iole Child . Sajnt Louis: C.V. Mosby, 1975. 

Ruebash, B.K. "Chil dren' s Behavior as a Function of Anxiety & 
Defensiveness". Unpubl ished^octoral Dissertation, Yale 
University, 1960, in Hendrick, J. The Whole Child . Saint LoulS 
C.V. Mosby, 1975. 

- Sechrest L, & Wallace J. Psycho logy and Human Problems. 
Columbus: Charles E. Merril Publ . Co., 1967. 

• 43 .■ : , . 



V 



38. 



ERIC 



Walsh, A.M. Self-Concepts of Bright Boys with Learning 
Diff icu*1t ies . New ?ork: Teachers College Press, 1956 in 
Hendrick, J. The Whole Child Saint Louis: C.V. Mosby, 1975. 



^ ;> 4. CHILDREN LEARN THROUGH INTERACTION WITH THEIR ENVIRONMENT 

Alberta Education. Brain Research & Its Implications for 
Education . An Annotated Bibliography. May, 1980. ' ^ 

Bandura, A,, Ross D. & Ross S.A^ "Transmission of Aggression 
Through Imitation of Aggressive Models". Journal of Abnormal & 
Social Psychology . 63: Nov. 1961, P 575-582. 

Bandura, A. & Haston A.D. "Identification as a Process of 
Incidental Learning". Journal of Abnormal & Social Psychology . 
63:'Sept. 1961, p. 311-31f.' ' 

Bandura, A. & McDonald F.J. "Influence of Social Reinforcement 
and Behavior of' Models in Shaping Children's Moral Judgements".- 
Journal of Abnormal and Soc ial Psychology . 67:Sept. 1963, 
P. 274-281. 

' . Bogen, J. E. "Some Educational Aspects of Hemispheric 

Specialization" U.C.L.A. Educator , 17, #2, Spring 1975 p. 24-31. 

Bower, ' T.G.R. The Perceptual World of'the Child . Cambridge: 
. Harvard University Press, 1977. 

> 

Burrows, Terry '^The Brain Potential WeWe Suppressed" Learning 
Resources, 3, #3, Nov. 1975 p. 10-12. 

de Bono, E. Pp: Beyond Yes and No . Penguin Books, 1972. 



( 



39. 



ERIC 



Dimond, S.J., Beaumont G J. (eds.) Hemisphere Functions in t he 
Human Brain . New York: Halsted Press. J. Wiley & Sons, 1974. 

i 

Elkind, D. "Early Childhood Education: A Piagetian Perspective" 
in Weiner, I.B. A Elkind, D. (ed.) Readings in Child 
Development . New York: John Wiley & Sons, 1972; 

Emmerich, W. "Parental Identification in Young Children". 
Genetic Psychological Monographs . LX, 1959, p. 257-308. ^ 

Forester, J J. "At What Age Should Children Start School?" 
School Executive , Vol. 74, Mar. 1955, p. 80, 81 in Moore', R.S. & 
Moore, D.N. Better Late Than Early . New York: Reader's Digest 
Press, 1975. \ , « ^ 

Fowler, W. "Concepts Learning in Early Childhood". Young 
Children , 21, 81-91, Nov. 1965. 

Galin, D. "Educating Both Halves of the Brain". Childhood 
Education , 53 #1, Oct. 1978, p. 17-20. 

"^arrett, S.V. "Putting Our Whole Brain to Use, A Fresh Look at 
the Creative Process". Journal of Creative Behavior , 10 #4, 
Fourth Quarter, 1976, p. 239-249. ^ 

Gowan, J.C., Demos G.D. & Torrence Paul E. Creativity, Its 
Educational Implications . New York: J. Wiley & Sons, 1967. 

Holliwell, J.W. "Reviewing the Reviews on Entrance Age & School 
Success". Journal of Educational Research , 59, May-June 1966, 
P. 390-401 in Moore, RlS*. ^ Moore, D.N. Better Late Than Ear ly. 
New York: Reader's Digest Press, 1975. 

Holliwell, H.W. and Stein, B.W. "A Comparison of the Achievement 
of Early and Late Starters in Reading Related and Non-Reading 
Related Areas in Fourth and Fifth Grades." Elementary English 
658 0ct.-1964-, p. 631-639 in Moore, S^^i/Tti^oore , D.N. Better 
Late Than Early. New York: Reader's Digest Press, 1975. 



4S 



Heffernon, H. "A Vital Curriculum for Today's Young Child". 
Early Childhood Education Rediscovered, Frost, J.T. (ed.) New 
York: Holt, Rinehart & Winstdn, 1968 in Moore, R.S. & Moo"re, 
D.N. Better Late Than Early . New York: Reader's Digest Press, 
1975. , 

Miller, N.E.-& Dollard, J. Social Learning and Imitation . New 
Haven: Yale University Press, 1941. 

Moore, R.S. & Moore, D.N. Better Late Than Early . A Hevi Approach 
to Your Child's Education . New York: Reader* s Digest Press, 1975. 

Parnes, S.J. "Education and Creativity" in Gowan, J.C. Demos,. 
G.D. & Torrance, E. Paul . Creativity, Its Educational 
Implications . New York: John Wiley & Sons, ^1967. 

Piaget, J. in H'M. Maier. Three Theories of Child Development . 
New Yoydc: Harper & Row, 1965. 

Samples, R. "Educating for Both Sides of the Human Mind". 
Science Teacher . 42 #1, Jan. 1975, p. 21-23. ^ 

\ 

Skinner, B.F. inf.F. Biehler. Child Development: An \ 
Introduction . Boston: Houghton Mifflin, 1976. 

^mith, N.B. "Early Reading: Viewpoints", Childhood Education , J 
(2:229^1, Dec. 1965. ; ( 



PLAA IS CENTRAL TO THE CHILD'S DEVELOPMENT ' 

t 

Frost, J.L. & Kissinger J.B. The Young Child and the Educative 
Process . Toronto: Holt, Rinehart and Winston,^ 1976. 




41, 



Garvey, C. The Developing Child , Harvard University Press, 1977. 

Hendrick, J. The Whole Child . Ne\/ Trends in Early Education, 
Saint Louis: C.V. Mosby, 1975. 

\ 

Hurlock, E.B. Child Development . New York: McGraw-Hill, 1978. 

King, N. "Play: The Kindergartneri ' Perspective". The 
Elementary School Journal , 80 izl Nov. 1979. 

/ 

Levy, J. Play Behavior . New York: J. Wiley 8 Sons, 1978. 

Schuster, C.S. & Ashburn, S.S. The Process of Human Development a 
A Holistic Approach . Boston: Little, Brown & Co., 1980. 

Smilansky, S. The Effects of Sociodramatic Play on Disadvantaged " 
Preschool Children . New York: Wiley-, 1968 in Schuster, C.S. & 
lAshbtirn, S.S. The Process of Human Development. A Holistic 
Approach . Boston: Little, Brown & Co., 1980. 

Sponseller, D. (ed.) Play as a Learning Medium , National 
Association for the Education of Young Children, 1974. 

,Sutton-Smi/h, B. "Children at Play", Natural History , 80(10), 54, 
1971 in Schuster, C.S. & Ashburn, S.S. The Process of Human 
Development. A Holistic Approach . Boston: Little, Brown & Co., 
1980. 



6. PARENTS ARE PRIMARY AGENTS IN THE CHILD'S DEVELOPMENT 



ERIC 



Beadle, M. A Child's Mind: How Children L&arn During the 
Critical Years from Birth to Age Five . New York: Doubleday, 
1971 in Schuster, C.S. & Ashburn, S.S. The Process of Human 
Development. A Holistic Approach . Boston: Little, Brown & Co., 
1980. » 



47 



Becker, W.C. Parents are Teachers. A Child Management Program ^ 
Illinois: Research Press, 1971. 



Biehler,. Child Development: An Introduction . Boston: Houghton, 
Mifflin Co.^ 1976. 

Boocock, S.S. "The Role of the Parent: ProblemsHrnd Prospects" 
in V.C. Vaughan & T.C. Bozelton. The Family - cko It Be Saved ? 
Chi^eago: Yr. Book Med. Publishing, 1976. 

Bowlby, J. "Maternal Care & Mental Health" W.H.O. Monograph #2 , 
•Geneva, 1952 irvR.F. Biehler. Child Development: An 
Introduction , Boston: Houghton, Mifflin Co., 1976. 

Bronfenbrenner, U. "Is Early Intervention :yfective?" in H.J. 
Leichter. The Family as Educator . New York: Teachers College 
Press, 1974. 

Bronfenbrenner, U. Reality and Re s earch in the Ecology of Human 
Development , Proceedings of the American Philosophical Society, 
6/ 439-469, 1975 in Development Project on Early Childhood . 
Proceedings of the Association for Economic Cooperation and ^ 
Development, Paris, 1^76. 

Cass, L.K. "An Investigation of Parent-Child Relationships in 
Terms of Awareness, Identification Projection and Control". 
American Journal of Ortho-psychiatry , XXII, 1952, p. 305-313. 



Champagne, D.W. & GoJ/Jman, R.M. T-eaching Parents Teaching . New 
York: Appleton-Century-Crofts, 1972. 

Csopo, M. & Friesen*, J. The Parenting Project Vancouver: 
Pacific Psychological Associates, 1975. 



^Emmerich, W. "Parental Identification in Young Chil dren" . 
Genetic Psychological Monographs , LX, 1959, p. 257-308. 

Ferris-s, A.L. Indicators of Change in the American Family , 
New York: Russel Sage Foundation, 1970. 

Gordon, I. "Stimulation Via Parent Education". Children , 16(2) 
Mar-April, 1969, p. 57-59. 

Gordon, T. Parent Effectiveness Training New York: New American 
Library, 1975. 

Howard, M. "The Young Parent Family" in V.C. Vaughan & T.B. 
Bozelton. The Family - Can It Be Saved? Chicago: Year Book 
Medical Publishing, 1976. 

r 

Leichter, H.J. "Some Perspectives on the Family as Educator" in 
H.J. Leichter. , The Family As Educator . New York: Teachers 
College Press, 1974.* 

Levenstein, P. "Cognitive Growth in Preschoolers Through Verbal 
Interaction with Mdthers". American Journal of Orthopsychiatry , 
40, 1970, p. 426-432. 

Linde, D.B. & Eggelhardt K.F. "What Do Parents Know About Infant 
Development". Pediatric Nursing , 5(1), 35, 1979 in Schuster 
G.S. & KsYburn.^S.S. The Process of Humao Development. A 
Holistic Approach . Boston: Little, Brown & Co., 1980. 

. Martin, W.E.. Rediscovering the Mind of the Child: A Significant 
Trend in Research In Child Development in Weiner, I.B. & Elkind, 
D (Comp.) Readings in Child Development . New York: John Wiley & 
Sons, 1972. 

49 



ERIC 



44. 

« 

Rasoff, S. , Marland S. & Kruger, W. "Education for Parenthood". 
Children Today . 2(2), 19)3, p. 3-7. 

Schuster, C.S: & Ashburn, S.S. The Process of Human Devel-opment , 
A H\3listic Approach , Boston: Little, Brown & Co., 1980. 

Smart, M.S. & Smart 'R.C. Children^^Development and Relationships , 
New York: MacMlllan Co., 1972. 

Solnit, A.J. "Marriage: Changing Structure and Functions of the 
Family: In V.C. Vaughan & T.B. Bozelton. The Family - Can It Be 
Saved ? Chlcagp: Year Book Med. Publishing, 1976. 

\ 

Spitz, R.A. Th*^ First Year of Life. New York: Intervatlve 
University Press, 1965 In Blehler, R.F. Child Development: An 
Introduction. Boston: Houghton, Mifflin & Co., 1976. 



7/ ^HERE IS A NEED FOR COORDINATED, RESPONSIVE SERVICES 

Armitage, W.A.J. Social Welfare In Canada , Toronto: McClelland & 
Stewart Ltd., 1975. 

Buell , ^. et al , Community Planning for Human Services . 
New-Ycrrk: Columbia University Press, 1952 in Rein: M. Social 
Policy:,, Iss>oes of Choice and Change , New York: Random House, 
1970. 

'Draper, J. A. Citizen Participation: Canada. A Book of Readings . 
Toronto: New Press, 1971. 

Giordaacr, A. Possibilities and Limits of the Co-ordination ^nd 
Integration of Health Services & Psycho-educational Services fo r 
Early Childhood in Italy . Proceedings of the Organization for 
Economic Co-operation and Development in Paris, J^ne 19, 1978. 



45, 



Henrikson, S. Co-ordination and Integration of Children's 
Services in Sweden . Proceedings of the Organization for Economic 
Co-operation and Development, Paris, July 13, 1978. 

Kahn, A.J. Social Policy and Social Services , New York: Random 
House, 1973. 

Levine, S. & White, P.E. "Exchange as a Conceptual Framework for 
the Study of Interorganizational Relationships". Administration 
Science Quarterly . V. Mar. 1961, p. 583-601 in M.N. Zald (ed.). 
Social Welfare Institutions , New York: J. Wiley & Sons, 1965. 

Re id W., " Interagency Coordination in Delinquency Prevention and 
Control," in Zald, M.N. (ed.) Social Welfare Institutions , New 
York: Wiley & Sons, 1965. 

Rein, M. Social Policy: Issues of Choice and Change . New York: 
Random House, 1970. 

Rein, M. Practice Worries and the Plea for Co-ordination . 
Proceedings of thet Organization for Economic Co-operation and 
Development, Paris, May 13^' 1977. - 

Robb, J.H. "Family Structure & Agency Coordination: ^ 
^Decentralization and the Citizen" in Zald, M.N. (ed.).^ Social 
Welfare Institutions . New York: J. Wiley & Sons, 1965. 

Sandgren, B. Integration Between the Educational Sector and the 
Health and Welfare Sector within the Framework of Early 
Childhood . Proceedings of jthe Organization for Economic 
Co-operation and Development, P&ris, April 28, 1977. 



Virtue, M*B* "Public Services to Children in Michigan: A Study 
of Basic Structure". Michigan Pamphlets , #24, Ann Arbor: 
University of Michigan Press, 1952 in Wilensky , ^.L. & Lebeaux, 
C.N. Industrial Society & Social Welfare . New York: Free 
Press, 1965. 

Weiss, J. Coordination in the Face of Obstacles: A Selective 
Review of the Literature . Proceedings of the. Organization for 
Economic Co-operation and ^Jlp^^lopment, Paris, Nov. 18, 1977. 

Wilensky, H.L. & Lebeaux, C.N. Industrial Society and Social 
Wei fare . New York: Free Press, 1965. 




52 



